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Objective: Today, technology across all fields helps humans do things better. With 

the onset of the COVID-19 pandemic and the implementation of social distancing 

policies, many countries sought to capitalize on the affordances of online education. 

Inspired by this, the present study aimed to survey the opinions of EFL teachers and 

students regarding the use of learning management systems (LMSs) for English 

instruction in the post-COVID-19 era. 

Methods: In this research, using a questionnaire, the opinions of 70 EFL teachers and 

students who had experience with online education through LMSs regarding the 

potential utility of these systems were surveyed across three aspects: “user-

friendliness”, “cognitive benefits”, and “affective benefits”. Data were collected 

through availability sampling and from the participants of three institutions (Azad 

University and two non-profit universities). Participants’ opinions were analyzed in 

SPSS to identify specific perceptions and potential perceptual mismatches. 

Results: Students held overall positive attitudes toward these systems, which 

increased the likelihood of communicating with teachers and solving problems 

outside the classroom. In contrast, they expressed their most negative views 

concerning the disconnection or slowness of the systems. The results also showed 

that there was no statistically significant difference in perceptions between teachers 

and students regarding the pros and cons of using LMSs. 

Conclusion: The results show that participants generally believe that online 

education through LMSs is beneficial for them across three perspectives: user-

friendliness, cognitive benefits, and affective benefits. The majority of participants 

believed that LMSs are beneficial to them because they create communication 

conditions outside class time between teachers and students, as well as the ability to 

save and replay classes, while both groups also have concerns. In return, technical 

problems such as internet slowness and disconnections were reported by almost all 

participants. 
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1. Introduction 

With advances in science, significant changes across many fields, including education, have 

improved the learning process for many students. In many countries, in addition to the traditional, 

face-to-face method of education, distance education has also been used as a complement to the 

learning process (Monterde et al., 2022). Today, learning management systems (LMSs) are used 

worldwide to ensure the quality of learning among students and teachers. This technology was also 

felt in the Iranian education system, but no significant action had been taken to develop and apply 

distance education through LMSs. 

        With the onset of the COVID-19 epidemic, the Iranian educational system was motivated to 

use LMSs, as policies of social distancing had to be implemented to control the COVID-19 

epidemic. Now that COVID-19 has been controlled to a great extent, many institutions continue to 

exploit the potential of LMSs for teaching academic subjects across different areas of expertise, or 

for engaging students in extracurricular activities outside the classroom (Safdari, 2022).  

   The question now is whether and to what extent LMSs can be beneficial in the classical Iranian 

education system. Given the limited comprehensive research on the quality of education through 

LMSs in Iran, the researchers conducted a study to gauge the perceptions of EFL students and 

teachers regarding the quality of education through LMSs, their advantages and disadvantages, and 

the challenges of using them. LMSs require the realization of some factors to achieve 

predetermined objectives, so in the present study, the researchers focused on three factors: (a) user 

friendliness (usability), (b) cognitive benefits, and (c) affective benefits, if any. 

        According to Nielsen (2012), usability is a quality attribute that assesses how easily a user 

interface can be accessed and used. It is one of the most important requirements of LMSs. Learning 

is a complex activity with several intertwined and interwoven aspects (Septiani, Suwawi, & 

Herdiani, 2017). For an LMS to meet cognitive learning needs, it must be flexible enough to be 

tailored to or adapted to the holistic yet individual learning needs of each user-learner for enhancing 

cognition (Lima, Brito, & Caldeira, 2019). Lack of engagement in asynchronous environments, a 

lack of connection between students and instructors, and the challenges of collaborative projects in 

online environments are certain disadvantages of online learning (Culbreth & Martin, 2025). On 

the other hand, online education has numerous positive traits, such as the ability to maintain a 

higher level of communication with students, flexibility in the learning process, the ability for 

instructors to act as coaches and mentors rather than simply as directors, and an enhanced sense of 

community (Yasmin, 2023). 

        Green, Inan, and Denton (2012) conducted a study to identify the factors influencing students’ 

satisfaction with their new LMS and to determine which were the most vital to improving LMS 

induction courses for new students. The study found that user-friendliness is key to achieving 

student satisfaction. Likewise, a study by Simelane-Mnisi (2023) showed that LMSs are more 

effective when advanced collaborative tools are available, as these tools enhance online learning 
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effectiveness compared to those in most universities' existing LMSs. Some studies have also shown 

a positive relationship between student motivation in LMS-based pedagogy and their learning 

performance (Mokhtarzadeh, 2021). Bansal and Pagidas (2025), for example, stated that students 

with high academic achievement are highly motivated and tend to put extra effort into achieving 

their goals via collaboration in LMSs. 

        However, specific challenges related to LMS use may affect the effectiveness of education 

delivered through them. Since LMSs rely on the Internet, users may experience slow or intermittent 

connections due to infrastructure issues. Additionally, some users may not be familiar with LMS 

features or how to operate them. Another concern is the potential difficulty in establishing a strong 

emotional connection between users and the platform. Inspired by these possible challenges, the 

researchers of this study anticipated that they could identify the advantages and disadvantages, as 

well as any usability features, of these systems by exploring the experiences of LMS users. The 

hope is that the findings will help improve learning quality and address potential problems 

associated with this type of education. 

    More specifically, the present study aimed to (a) thoroughly examine the experiences of LMS 

users, specifically EFL students and teachers, (b) provide an overview of the potential benefits and 

limitations of these systems for LMS developers, teachers who use the systems, and students, and 

(c) determine whether online education through LMS can improve the quality of learning. In line 

with these objectives, the following questions were formulated: 

RQ1: What are EFL teachers’ and learners’ perceptions about the use of learning management 

systems in Iranian English language teaching contexts? 

RQ2: Are there any perceptual mismatches, believed to be statistically significant, between 

teachers and students concerning their views on the utility of LMSs for English language teaching? 

2. Materials and Methods 

The participants in this study included 44 students majoring in English Translation and Teaching 

English as a Foreign Language (TEFL) at three universities (Azad University and two non-profit 

universities) in Iran. They had been studying English for at least one semester through various 

LMSs at three levels: bachelor’s, master’s, and Ph.D. The second group consisted of 26 teachers 

in related fields, such as TEFL and English Literature, who had taught for at least one semester 

using LMSs. They held bachelor’s, master’s, or Ph.D. degrees and were of both genders. The 

participants had hands-on experience with Vadana, BigBlueButton, and Skyroom, three well-

known LMSs still used in Iran’s educational system. Participation in the study was voluntary, and 

participants were recruited through availability sampling. At the start of the experiment, the 

researchers briefed the participants on the study’s goals and scope. They reassured them that their 

participation would not involve any physical or mental harm. 
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    To collect data on the experiences of the target community regarding the overall and potential 

affordances of using LMSs in pedagogy, the researchers developed a questionnaire. In the first 

phase, EFL students from the target universities were given a 30-item multiple-choice 

questionnaire. Each questionnaire subset comprised 10 items that gauged participants’ opinions on 

one of the three key aspects of the overall utility of the systems: 10 on user-friendliness, 10 on 

cognitive benefits, and 10 on affective benefits of LMS. To avoid limiting participants' responses, 

three open-ended questions were also included at the end of the questionnaire to elicit more detailed 

responses. In the second phase, the TEFL teachers were given a copy of the same questionnaire to 

express their views on three aspects of the overall utility of the systems.  

    It is noteworthy that the questionnaire had already undergone standardization through a pilot 

study involving 30 participants. The reliability coefficient for the question was computed using 

Cronbach’s alpha, which yielded 0.82. Two Ph.D. holders in TEFL assessed the questionnaire's 

face validity. Likewise, a confirmatory factor analysis (CFA) was employed to determine the 

number of factors accounting for the variance in participants’ responses to the questionnaire items. 

A scree plot of eigenvalues was also drawn to show the number of screens (factors) on the steep 

slope. Figure 1 below shows that only three factors lie on the steep slope, suggesting that any 

variation in participants’ responses was accounted for by these three factors, representing the three 

aspects of the LMSs’ overall utility. 

 

 

 

 

 

 

 

 

 

 

Figure 1. The scree plot of eigenvalues   

The results of a confirmatory factor analysis revealed that only three factors accounted for participants’ responses to the questionnaire 

items. 

    Since this study aimed to explore participants’ general characteristics and opinions on the 

overall usefulness of LMSs in Iranian EFL settings, the researchers distributed a questionnaire. To 

gather quantitative data, 30 multiple-choice questions were presented to the target group, along 
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with three descriptive questions to collect qualitative insights. The questions focused on 

participants' perceptions of the user-friendliness and, if any, the cognitive and emotional benefits 

of e-learning through LMSs during the COVID-19 pandemic in Iran. The online survey was sent 

to 70 participants, and over two weeks, responses from 44 EFL students and 26 EFL teachers 

regarding their practical experience with LMSs were collected. The quantitative data were analyzed 

using the Statistical Package for the Social Sciences (SPSS v27), with the results summarized in 

the tables in the findings section. 

3. Results 

3.1 Descriptive statistics for the user-friendliness subscale 

The first subscale assessed respondents’ perceptions of the LMS's user-friendliness. The 

convenience of the LMS was evaluated across ten diverse aspects, including respondents’ 

experiences using LMSs as an alternative to face-to-face education, the internal environment of the 

LMS, issues with slowness or disconnection during use, the ability to utilize LMS features, the role 

of LMS in fostering two-way communication between teachers and students, preferences for using 

the mobile version versus the PC version of the LMS, its rhetorical performance, opportunities for 

reviewing and retrieving recorded classes, interaction with others while using LMS, and testing 

within the LMS. The results are presented in Tables 1-10, covering items 1-10 of the questionnaire. 

 

Table 1. Respondents’ experience using LMSs as an alternative to face-to-face education  

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Education through LMS was better 4 15.4 8 18.2 

Education through face-to-face was better 16 61.5 21 47.7 

Education through LMS was better if the problems 

were solved 

5 19.2 14 31.8 

There was no difference between face-to-face and 

LMS education 

1 3.8 1 2.3 

Total 26 100.0 44 100.0 

 

    The first item of the questionnaire explored the respondents’ experience using LMS as an 

alternative to face-to-face education during the COVID-19 pandemic. The results indicated the 

students’ and teachers’ willingness to use face-to-face education over LMS (f Teachers = 16, p Teachers 

= 61.5%; f Students = 21, p Students = 47.7%). However, acceptance of LMS was higher among students 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

26
-0

6-
04

 ]
 

                             5 / 30

https://ijreeonline.com/article-1-1044-en.html


 

 

 
International Journal of Research in English Education, Volume 11, Issue 1, 2026 

 

 

54 

than among teachers (Teachers = 4, p Teachers = 15.4%; Students = 8, p Students = 18.2%). Hence, 

almost one-fifth of the teachers and one-third of the students reported that they would accept the 

LMS technology for education if the problems were solved (f Teachers = 5, p Teachers = 19.2%; f Students 

= 14, p Students = 31.8%). It could be inferred that both teachers and learners perceived face-to-face 

teaching as more effective and preferred face-to-face education over LMSs. 

 

Table 2. Respondents’ perceptions of the internal environment of the LMS 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Customizing the internal environment was easy 11 42.3 18 40.9 

Customizing the internal environment was not so easy 7 26.9 9 20.5 

It was catastrophic and unbearable 3 11.5 1 2.3 

It did not meet my expectations 5 19.2 16 36.4 

Total 26 100.0 44 100.0 

 

    The second item of the questionnaire examined respondents’ perspectives on the extent to 

which the LMSs’ internal environment could be personalized. The statistics showed that close to 

half of the teachers and the students perceived that personalizing the internal environment was easy 

in the implementation of the LMS system (f Teachers = 11, p Teachers = 42.3%; f Students = 18, p Students = 

40.9%). It could be assumed that, although the adaptation of the LMSs’ personal settings was 

undemanding for many teachers and students, they reported that the LMSs did not meet their 

expectations (f Teachers = 5, p Teachers = 19.2%; f Students = 16, p Students = 36.4%). 

 

Table 3. Respondents’ perceptions of the problems faced with slowness or disconnection when using the 

LMS 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 There was no particular problem 1 3.8 1 2.3 

Sometimes there was a problem 14 53.8 24 54.5 

Most of the time, there was a problem 8 30.8 14 31.8 

Frequent connection problems bothered me 3 11.5 5 11.4 

Total 26 100.0 44 100.0 
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    The third item on the questionnaire aimed to examine respondents’ views on the difficulties 

they encounter with the LMSs, specifically regarding slowness or disconnection. The evidence 

showed that nearly half of the teachers and students reported that the system sometimes ran slowly 

or they experienced disconnection issues while using it for teaching and learning (f Teachers = 14, 

p Teachers = 53.8%; f Students = 24, p Students = 54.5%). Additionally, about one-third of both 

teachers and students stated that they most of the time faced problems with the LMS being awkward 

to use (f Teachers = 8, p Teachers = 30.8%; f Students = 24, p Students = 54.5%). Overall, most 

respondents experienced challenges due to LMS disconnection. 

 

Table 4. Respondents’ perceptions of their ability to use the LMS features 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 It was easy for me to use the software's internal 

capabilities 

19 73.1 37 84.1 

It was not easy for me to use the software's internal 

capabilities 

3 11.5 4 9.1 

The internal capabilities of the software were not 

practical and useful 

3 11.5 2 4.5 

Using the software's internal capabilities was frustrating 

for me due to its complexity 

1 3.8 1 2.3 

Total 26 100.0 44 100.0 

 

    The fourth item on the questionnaire assessed respondents’ perceptions of their ability to use 

the LMS facilities. The results indicated that most respondents were able to utilize LMS services 

and features (f Teachers = 19, p Teachers = 73.1%; f Students = 37, p Students = 84.1%). Overall, 

both teachers and students had positive views of the ease of use of LMS facilities. 
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Table 5. Respondents’ perceptions of the extent to which the LMS can create cooperation between teachers 

and students 

 Teachers Students 

 Frequency Percent Frequency Percent 

 The use of LMS can create good two-way cooperation 

between students and teachers 

9 34.6 24 54.5 

The use of LMS cannot create good two-way 

cooperation 

8 30.8 9 20.5 

LMS cannot engage students in the education process, 

and their interaction is imperceptible 

4 15.4 8 18.2 

The use of LMS is teacher-centered, and students do 

not have the opportunity to interact 

5 19.2 3 6.8 

Total 26 100.0 44 100.0 

 

    The fifth item of the questionnaire collected information on the extent to which the use of 

LMSs in education could foster two-way collaboration between teachers and students. The findings 

indicated that half of the students and close to one-third of the teachers were satisfied with the 

feasibility of LMS in generating engagement among teachers and students (f Teachers = 9, p Teachers = 

34.6%; f Students = 24, p Students = 54.5%). In other words, the students were more positive about the 

likelihood of generating collaborative learning and teaching situations through utilizing the LMS 

than teachers were. It sounded as if teachers were not highly satisfied with the system's ability to 

foster cooperation. One-third of the teachers and one-fifth of the students recognized that the use 

of LMS could not build and maintain appropriate rapport between students and teachers and handle 

the relationship between them (f Teachers = 8, p Teachers = 30.8%; f Students = 9, p Students = 20.5%). 

However, few respondents believed that the use of LMS was teacher-centered and students did not 

have the opportunity to interact and collaborate (f Teachers = 5, p Teachers = 19.2%; f Students = 3, p Students 

= 6.8%). 
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Table 6. Respondents’ perceptions of the popularity of the mobile version of the LMS versus the pc 

counterpart 

 Teachers Students 

Frequency Percent Frequency Percent 

 The mobile version was better 1 3.8   

The PC version was better 21 80.8 32 72.7 

There was no difference between the mobile and PC 

versions, and it was easy for me to use both versions 

1 3.8 11 25.0 

Both versions had similar problems 3 11.5 1 2.3 

Total 26 100.0 44 100.0 

 

    The sixth item on the questionnaire assessed the operating system used to run the LMSs. The 

data showed that many respondents (both teachers and students) preferred desktop LMSs over 

mobile versions for delivering and managing online courses (f Teachers = 21, p Teachers = 80.8%; 

f Students = 32, p Students = 72.7%). Therefore, only one teacher and one-fourth of the students 

reported no difference between the mobile and PC versions, finding both easy to use (f Teachers = 

1, p Teachers = 3.8%; f Students = 11, p Students = 25%). In contrast, a few respondents indicated 

no difference between the mobile and PC versions, and both had similar issues (f Teachers = 3, p 

Teachers = 11.5%; f Students = 1, p Students = 2.3%). None of the students said the mobile version 

was better. Additionally, only one teacher rated the mobile operating system of the LMS as more 

popular than the PC version (f Teachers = 1, p Teachers = 3.8%; f Students = 0, p Students = 0%). 

 

Table 7. Respondents’ Perceptions of their Rhetorical Performance in LMSs Compared to Speaking in the 

Face-To-Face Class 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 It was easier to speak to others in the LMS because you 

did not see them 

10 38.5 22 50.0 

It was challenging to speak to others in the LMS 

because there was no eye contact 

6 23.1 12 27.3 

There were no differences between LMSs and face-to-

face education in the field of rhetorical performance 

9 34.6 8 18.2 

It was difficult for me to talk in front of others, and it 

had nothing to do with LMS 

1 3.8 2 4.5 

Total 26 100.0 44 100.0 
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    The seventh item of the questionnaire investigated respondents’ general attitude toward 

comparing their rhetorical performance in the LMS with their speaking in face-to-face classes. The 

findings revealed that the use of the LMS made it easier for both teachers and learners to speak to 

others (f Teachers = 10, p Teachers = 38.5%; f Students = 22, p Students = 50%). Some other respondents 

perceived that the absence of adequate opportunities to make eye contact with others negatively 

affected communication among them (f Teachers = 6, p Teachers = 23.1%; f Students = 12, p Students = 

27.3%). In addition, for some of them, there were no differences between LMSs and Face-to-Face 

education about rhetorical performance (f Teachers = 9, p Teachers = 34.6%; f Students = 8, p Students = 

18.2%). Nevertheless, very few cases stated that their feelings of shyness to speak bear no 

relationship with the type of training courses (f Teachers = 1, p Teachers = 3.8%; f Students = 2, p Students = 

4.5%). 

 

Table 8. Respondents’ Perceptions of the Easiness of Reviewing and Retrieving the Recorded Classes in 

LMSs 

 Teachers  Students  

Frequency Percent Frequency Percent 

 Review and retrieve recorded classes were easy to use 16 61.5 28 63.6 

The user interface for playing recorded videos was 

somewhat difficult 

7 26.9 10 22.7 

The user interface for playing recorded videos was 

complicated 

2 7.7 4 9.1 

The user interface for playing recorded videos was 

catastrophic 

1 3.8 2 4.5 

Total 26 100.0 44 100.0 

 

    The eighth item of the questionnaire examined respondents’ perspectives on the ease of 

viewing and downloading recorded classes. The results showed that more than half of the teachers 

and students felt comfortable accessing the recorded classes in the LMS (f Teachers = 16, p Teachers = 

61.5%; f Students = 28, p Students = 63.6%). Almost one-fourth of the teachers and students found 

working with the operating system to play the recorded videos somewhat difficult (f Teachers = 7, p 

Teachers = 26.9%; f Students = 10, p Students = 22.7%). 
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Table 9. Respondents’ perceptions of interacting with others when using LMSs compared to face-to-face 

education 

 Teachers Students 

 Frequency Percent Frequency Percent 

 Interacting with others in the LMS was easy to use 10 38.5 13 29.5 

Interacting with others in the LMS was somewhat 

difficult 

3 11.5 17 38.6 

In general, there was no suitable user interface to 

interact with others in the LMS 

7 26.9 5 11.4 

In e-learning, it is not possible to have a constructive 

relationship with others, as well as in face-to-face 

education 

6 23.1 9 20.5 

Total 26 100.0 44 100.0 

 

    The ninth item of the questionnaire was designed to capture information about the interactive 

nature of the LMS. The findings revealed that, while close to one-third of teachers’ 

intercommunication in the LMS was simple, from the viewpoint of some students, collaborative 

interaction with others in the LMS was somewhat challenging (f Teachers = 10, p Teachers = 38.5%; f 

Students = 17, p Students = 38.6%). Some respondents perceived that the LMS did not provide prime 

opportunities for the users to interact (f Teachers = 7, p Teachers = 26.9%; f Students = 5, p Students = 11.4%). 

Anyway, the LMS's interactivity ratings were not very high. 

 

Table 10. Respondents’ perceptions of testing in the LMSs 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Taking the LMS exam was just like the face-to-face 

exam and was reliable 

3 11.5 9 20.5 

LMS exams were not as reliable as face-to-face 

exams because of the possibility of cheating 

14 53.8 18 40.9 

Taking an exam in LMS was not as reliable as a face-

to-face exam 

5 19.2 10 22.7 

The teachers did group activities during the semester 4 15.4 7 15.9 

Total 26 100.0 44 100.0 
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    The tenth item on the questionnaire assessed respondents’ attitudes toward administering tests 

in LMS. The results showed that, from the respondents' perspectives, LMS exams were perceived 

as less reliable than face-to-face exams due to the potential for cheating (f Teachers = 14, p 

Teachers = 53.8%; f Students = 18, p Students = 40.9%). Conversely, a few respondents indicated 

that taking tests in LMS was as dependable as traditional face-to-face testing conditions (f Teachers 

= 3, p Teachers = 11.5%; f Students = 9, p Students = 20.5%). Overall, it is evident that most 

respondents did not view the trustworthiness of LMS testing and results favorably. Additionally, 

there were minor differences between the two groups regarding their opinions on LMS exams. 

3.2 Descriptive statistics for the cognitive benefits subscale 

The second subscale of the questionnaire sought the respondents’ opinions on the cognitive benefits 

of LMS. The second subscale comprised 10 items covering aspects such as the effects of LMS on 

learning and the quality of learning, student involvement, engaging teaching materials, user 

distraction, communication enrichment, time-saving, exposure to consistent and standardized 

education, opportunities for hands-on experience, and teacher feedback. Descriptive statistics for 

the items of the second subscale (items 11 to 20) are presented in Tables 11 and 12. 

 

Table 11. Respondents’ perceptions of the effect of LMSs on learning 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Yes, it has a positive effect on the learning process 10 38.5 25 56.8 

No, it does not have a positive effect 7 26.9 5 11.4 

The effect is not noticeable to me 7 26.9 12 27.3 

It hurts learning 2 7.7 2 4.5 

Total 26 100.0 44 100.0 

 

    The eleventh item on the questionnaire evaluated respondents’ perceptions of how LMSs 

impact learning. As shown in the table, the results indicated that, according to nearly one-third of 

the teachers and more than half of the students, LMS-based learning was effective (f Teachers = 

10, p Teachers = 38.5%; f Students = 25, p Students = 56.8%). However, a few respondents 

considered that the students’ engagement via LMS use during the COVID-19 pandemic hurt their 

learning (f Teachers = 2, p Teachers = 7.7%; f Students = 2, p Students = 4.5%). In addition, some teachers and 

students were not concerned about the effects of this e-learning platform on student learning and 
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perceived that the LMS had little impact on learning. It appeared that teachers were less confident 

about the positive effects of LMS on learning. 

    For items 12-20, the participants were required to indicate their agreement with each item on 

a 5-point Likert scale. 

 

Table 12. Respondents’ perceptions of the cognitive benefits of LMSs (indicate degrees of agreement) 

  Teachers  Students  

  Frequency Percent Frequency Percent 

12. Accessibility of learning 

content and materials improves 

the quality of learning in the 

LMS 

Strongly agree 5 19.2 15 34.1 

Almost agree 17 65.4 23 52.3 

No idea 1 3.8 3 6.8 

Disagree 3 11.5 3 6.8 

Total 26 100.0 44 100.0 

13. Students in LMSs are less 

active than in face-to-face 

learning, and this reduces the 

quality of learning 

Strongly agree 9 34.6 6 13.6 

Almost agree 14 53.8 17 38.6 

No idea 1 3.8 9 20.5 

Disagree 2 7.7 12 27.3 

Total 26 100.0 44 100.0 

14. A combination of text, images, 

and video in the LMS provides 

engaging material for the 

students  

Strongly agree 12 46.2 9 20.5 

Almost agree 9 34.6 22 50.0 

No idea 1 3.8 9 20.5 

Disagree 4 15.4 4 9.1 

Total 26 100.0 44 100.0 

15. Increasing risk of being 

distracted, which decreases the 

quality of learning 

Strongly agree 8 30.8 9 20.5 

Almost agree 14 53.8 20 45.5 

No idea 1 3.8 11 25.0 

Disagree 3 11.5 4 9.1 

Total 26 100.0 44 100.0 

16. Communication between 

students and the teacher has been 

enriched via LMS   

Strongly agree 3 11.5 16 36.4 

Almost agree 9 34.6 14 31.8 

No idea 6 23.1 9 20.5 
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Disagree 8 30.8 5 11.4 

Total 26 100.0 44 100.0 

17. Teaching through LMSs saves 

time, and students can use the 

saved time to study better 

Strongly agree 10 38.5 15 34.1 

Almost agree 8 30.8 18 40.9 

No idea 1 3.8 8 18.2 

Disagree 7 26.9 3 6.8 

Total 26 100.0 44 100.0 

18. LMS provides consistent and 

standardized education.  

Strongly agree 5 19.2 7 15.9 

Almost agree 12 46.2 12 27.3 

No idea 7 26.9 21 47.7 

Disagree 2 7.7 4 9.1 

Total 26 100.0 44 100.0 

19. There is no hands-on 

experience in LMS-based 

learning, which may decrease the 

quality of learning 

 

Strongly agree 7 26.9 10 22.7 

Almost agree 10 38.5 14 31.8 

No idea 1 3.8 12 27.3 

Disagree 8 30.8 8 18.2 

Total 26 100.0 44 100.0 

20. Teachers are limited to giving 

feedback in LMS-based learning, 

which may decrease the quality of 

learning 

Strongly agree 6 23.1 10 22.7 

Almost agree 9 34.6 16 36.4 

No idea 4 15.4 9 20.5 

Disagree 7 26.9 9 20.5 

Total 26 100.0 44 100.0 

 

    The twelfth item of the questionnaire assessed respondents’ perceptions of the accessibility 

of learning content and materials to improve the quality of learning in LMSs. The data suggested 

that the LMS framework was successful in presenting the course content. A significant number of 

teachers and learners wholly or partially agreed with the availability of learning resources in LMS 

(f Teachers = 22, p Teachers = 84.6%; f Students = 38, p Students = 86.4%). It appeared that teachers and 

learners held similar views in this regard. 

    The thirteenth item of the questionnaire was designed to elicit respondents’ perceptions of 

learner involvement in the LMS. It appeared that, according to the opinions of both teachers and 

students, LMS was less engaging than face-to-face education, which might result in reduced 
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learning quality (f Teachers = 23, p Teachers = 88.4%; f Students = 23, p Students = 52.2%). This indicates 

that teachers were highly confident that face-to-face classes were more student-involved than LMS. 

    The fourteenth item of the questionnaire was designed to assess respondents’ opinions of the 

overall appearance of the teaching materials presented via the LMS. It became apparent that most 

respondents acknowledged that the combination of text, images, and video in the LMS provided 

stimulating and appealing materials for students (f Teachers = 21, p Teachers = 80.8%; f Students = 31, p 

Students = 70.5%).  

    The fifteenth item of the questionnaire, intended to gather information about respondents’ 

beliefs regarding the risk of being distracted while working in LMS, was expected to decrease 

learning quality. More than half of the students reported experiencing more distractions while 

taking online courses than in face-to-face classes. In addition, the majority of the teachers agreed 

that teaching in LMS required them to deal with many distractors (f Teachers = 22, p Teachers = 84.6%; 

f Students = 29, p Students = 66%). The data demonstrated that, according to respondents’ views, there 

was a high risk of user distraction while using the e-learning platform. 

    The sixteenth item of the questionnaire aimed to gather information about the quality of 

communication in LMS. It emerged that close to half of the teachers accepted the LMS facilitated 

and enhanced communications. In addition, more than half of the students believed that the LMS 

had enriched communication among students and teachers (f Teachers = 12, p Teachers = 46.1%; f Students 

= 30, p Students = 68.2%). 

   The seventeenth item of the questionnaire was designed to elicit respondents’ views on the 

cost-effectiveness of time in LMS. It turned out that the majority of the respondents believed that 

teaching through LMS saved time compared to classroom learning, and the students could use the 

saved time to study better (f Teachers = 18, p Teachers = 69.3%; f Students = 33, p Students = 75%). 

    The eighteenth item of the questionnaire was intended to gather information on the 

consistency of the education type presented via the LMS. It was established that while for more 

than half of the teachers the LMS provided students with fair education and gave them equal 

learning opportunities, a smaller number of the students accepted that the LMS ensures an equal 

chance for all (f Teachers = 17, p Teachers = 65.4%; f Students = 19, p Students = 43.2%). Surprisingly, nearly 

one-third of the teachers and almost half of the students were less inclined to express their opinion 

in this regard and selected the " no idea scale (f Teachers = 7, p Teachers = 26.9%; f Students = 21, p Students 

= 47.7%). 

    The nineteenth item was intended to elicit respondents’ views on providing a hands-on 

experience in the program. It has emerged that the students did not gain hands-on experience during 

their education via LMS. More than half of the teachers and students reported that LMS-based 

learning is not designed to offer hands-on experience and may thus lower the quality of learning (f 

Teachers = 17, p Teachers = 65.4%; f Students = 24, p Students = 54.5%). 
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    The twentieth item of the questionnaire was designed to gather information from respondents 

about the likelihood of teacher feedback. From the ratings, it became apparent that teachers were 

limited to giving feedback in LMS-based learning, which might decrease the quality of learning (f 

Teachers = 15, p Teachers = 57.7%; f Students = 26, p Students = 59.1%). 

3.3 Descriptive statistics for the affective benefits subscale 

The next part of the attitude questionnaire examined respondents’ opinions on the emotional 

benefits of LMS. This subscale included 10 items aimed at gathering information about meeting 

emotional needs in LMSs, student shyness, technical problems, user motivation, student isolation, 

teacher supervision, troubleshooting, limitations of available educational materials, mismatches 

between teaching practices and learners’ learning capacities, body language, facial expressions, 

and stress and anxiety caused by online exams. Descriptive statistics for the affective benefits 

subscale are summarized in Tables 13-22, which cover items 21-30 of the questionnaire. 

 

Table 13. Respondents’ perceptions of the potential of LMSs to meet the learners’ emotional needs 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Completely 2 7.7 10 22.7 

Almost 9 34.6 13 29.5 

It can motivate at times, but I am not sure it has been 

able to create an emotional connection 

11 42.3 16 36.4 

It can create motivation in me, and it cannot 

emotionally converge 

4 15.4 5 11.4 

Total 26 100.0 44 100.0 

 

    As shown in the table, the twenty-first item of the questionnaire was intended to collect data 

on respondents’ views of the LMS's capacity to respond to learners’ emotional expectations. Based 

on the respondents’ ratings, it had been determined that LMS adoption could motivate learners at 

times, but the respondents expressed doubts about whether LMS was successful in building 

emotional connections (f Teachers = 11, p Teachers = 42.3%; f Students = 16, p Students = 36.4%). In addition, 

close to one-third of them believed that LMS was almost effective in meeting the learners’ 

emotional needs (f Teachers = 9, p Teachers = 34.6%; f Students = 13, p Students = 29.5%). 
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Table 14. Respondents’ perceptions of the student's shyness and inability to perform the tasks while working 

with the LMSs 

 Teachers Students 

 Frequency Percent Frequency Percent 

 I was completely ok with the tasks, and I could give 

the best performance 

11 42.3 30 68.2 

One-sided activity and not being in the classroom 

environment made it impossible for me to complete 

my tasks 

12 46.2 6 13.6 

I could not do my tasks completely 2 7.7 4 9.1 

It decreased my self-confidence, and I was not 

satisfied with myself 

1 3.8 4 9.1 

Total 26 100.0 44 100.0 

 

    The twenty-second item of the questionnaire was intended to collect information about the 

respondents’ perceptions of student shyness in LMSs. The study revealed that while nearly half of 

the teachers believed the one-sided activity made it impossible for the learners to complete the 

tasks, more than half of the learners noted that they went well with the tasks and they could perform 

exceptionally well (f Teachers = 12, p Teachers = 46.2%; f Students = 30, p Students = 68.2%). 

 

Table 15. Respondents’ perceptions of technical problems faced with LMSs 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 No, it was not affecting my concentration 3 11.5 1 2.3 

Sometimes it distracted me, but it was temporary 18 69.2 23 52.3 

Technical problems completely distracted me 4 15.4 14 31.8 

I was constantly stressed and upset 1 3.8 6 13.6 

Total 26 100.0 44 100.0 

 

    The twenty-third item on the questionnaire aimed to gather information about respondents’ 

perceptions of student disruptions caused by technical issues. It was found that more than half of 

the teachers and students considered technical problems such as disconnections as disruptive 

factors that affected students' concentration during LMS learning and caused temporary 
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distractions (f Teachers = 18, p Teachers = 69.2%; f Students = 23, p Students = 52.3%). Overall, 

it appeared that technical problems with the LMS mainly impacted learners’ concentration more 

than teachers'. While only one teacher reported feeling constantly stressed, a larger proportion of 

students said they were always worried about technical issues (f Teachers = 1, p Teachers = 3.8%; 

f Students = 6, p Students = 13.6%). 

 

Table 16. Respondents’ perceptions of the users’ keeping their motivation during education in LMSs 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 This is not affecting my performance, and I am always 

successful 

6 23.1 18 40.9 

To some extent, it prevents me from being fully involved 

in the tasks 

15 57.7 19 43.2 

A sense of insipidity and one-sidedness prevents me 

from doing my best 

5 19.2 4 9.1 

In this situation, I cannot have a positive performance  0  0 3 6.8 

Total 26 100.0 44 100.0 

 

The twenty-fourth item of the questionnaire asked respondents about their conceptions of 

users’ motivation while working in LMSs. As can be seen, working in the LMS had a moderate 

effect on the teachers' and students' motivation to be highly involved in performing the educational 

tasks (Teachers = 15, p Teachers = 57.7%; Students = 19, p Students = 43.2%). 

 

Table 17. respondents’ perceptions of the students’ isolation 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 It made no difference to me, and I performed well in 

both situations 

7 26.9 14 31.8 

I performed better in face-to-face education, but my 

performance in LMS was also acceptable 

12 46.2 19 43.2 

I did better in group activities with others in the class, 

and education through LMS was challenging my 

performance 

6 23.1 6 13.6 

I performed better in individual activities, and LMSs 

made me perform better 

1 3.8 5 11.4 

Total 26 100.0 44 100.0 
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    The twenty-fifth item on the questionnaire examined respondents’ views on students’ 

isolation while using the LMS. It was observed that, from both teachers' and students' perspectives, 

students performed better in face-to-face education, but their performance in the LMS was still 

acceptable (Teachers = 12, p Teachers = 46.2%; Students = 19, p Students = 43.2%). In 

comparison, nearly one-third of the teachers and students said it would make no difference to them, 

and they achieved good results in both environments (f Teachers = 7, p Teachers = 26.9%; f 

Students = 14, p Students = 31.8%). 

 

Table 18. Respondents’ perceptions of the teacher supervision and troubleshooting in LMS-based education 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 It made no difference to me, and I did my task perfectly 9 34.6 16 36.4 

It affected my performance to some extent 9 34.6 18 40.9 

Teachers did not care about fixing 5 19.2 7 15.9 

Due to the one-sidedness of the education process from 

students and a lack of motivation, the teachers did not 

solve the problems 

3 11.5 3 6.8 

Total 26 100.0 44 100.0 

 

    The table above presents respondents’ perceptions of teacher supervision and troubleshooting 

in LMS-based education. It reveals that nearly one-third of teachers and students reported that it 

did not matter to them, and they completed the tasks perfectly (f Teachers = 9, p Teachers = 34.6%; 

f Students = 16, p Students = 36.4%). Additionally, about one-third of teachers and less than half 

of students said that LMS-based instruction somewhat affected their performance when completing 

tasks (f Teachers = 9, p Teachers = 34.6%; f Students = 18, p Students = 40.9%). Furthermore, 

nearly one-fifth of teachers and students noted that teachers did try to resolve issues, and students 

were reluctant to ask teachers for help with complications (f Teachers = 5, p Teachers = 19.2%; f 

Students = 7, p Students = 15.9%). 
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Table 19. Respondents’ perceptions of the teachers’ refusal to provide more course materials 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 I agree because the demand must be from the student 

for the teacher to have better teaching 

8 30.8 9 20.5 

I agree because a lack of motivation prevents both 

teachers and students from being able to perform 

7 26.9 15 34.1 

Disagree because LMS can create enough motivation 

for both teacher and student 

4 15.4 6 13.6 

If someone wants to do something, it will work best 

anyway 

7 26.9 14 31.8 

Total 26 100.0 44 100.0 

 

    This table shows participants’ responses to the twenty-seventh questionnaire item, which 

gauged their perceptions of the course materials presented by the teachers. It was noticed that one-

third of the teachers and one-fifth of the students believed the students must demand further course 

materials (f Teachers = 8, p Teachers = 30.8%; f Students = 9, p Students = 20.5%). Besides, some teachers 

and students reported that a lack of motivation prevents both teachers and students from functioning 

effectively in the teaching and learning process (f Teachers = 7, p Teachers = 26.9%; f Students = 15, p 

Students = 34.1%). 

 

Table 20. Respondents’ perceptions of the mismatches between teaching practices and students’ learning 

capacity 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 I agree and believe that students' lack of motivation 

leads to more teachers teaching 

3 11.5 13 29.5 

Disagree because the teachers teach as much as the 

class needs 

17 65.4 17 38.6 

I believe that the lack of motivation of students 

reduces the motivation of teachers, and they teach less 

5 19.2 12 27.3 

Online education reduces the motivation of teachers 

and students 

1 3.8 2 4.5 

Total 26 100.0 44 100.0 
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    The twenty-eighth item of the questionnaire assessed respondents’ views on mismatches 

between teaching practices and students’ learning abilities in LMS-based instruction. It was found 

that more than half of the teachers and nearly two-fifths of the students strongly rejected the idea 

of a gap between teaching methods and students’ learning capacity (f Teachers = 17, p Teachers = 

65.4%; f Students = 17, p Students = 38.6%). Conversely, only a few teachers and students 

recognized the mismatch between teaching and students’ readiness to learn in LMS-based 

instruction (f Teachers = 3, p Teachers = 11.5%; f Students = 13, p Students = 29.5%). 

 

Table 21. Respondents’ perceptions of the body language, facial expressions, and motivation 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 I believe that LMS cannot raise motivation in teachers 

and students 

7 26.9 12 27.3 

I believe that the lack of body language and facial 

expressions makes me less stressed 

6 23.1 9 20.5 

I think the lack of body language and facial 

expressions affects the motivation 

7 26.9 19 43.2 

The LMS I used had this feature 6 23.1 4 9.1 

Total 26 100.0 44 100.0 

 

    The twenty-ninth item of the questionnaire examined respondents’ views on body language, 

facial expressions, and motivation in LMS-based instruction. The ratings indicated that the lack of 

nonverbal communication and facial gestures negatively impacted motivation (f Teachers = 7, p 

Teachers = 26.9%; f Students = 19, p Students = 43.2%). About one-third of both teachers and 

students reported that the LMS could not sustain motivation among teachers and students (f 

Teachers = 7, p Teachers = 26.9%; f Students = 12, p Students = 27.3%). 
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Table 22. Respondents’ perceptions of the stress and anxiety caused by online exams 

 Teachers  Students  

 Frequency Percent Frequency Percent 

 Agreed, and believe that the LMS exam cannot 

measure performance accurately 

7 26.9 18 40.9 

Disagreed and special conditions of the exam force the 

teacher to design the exam 

8 30.8 12 27.3 

LMS-based exams can never measure learning because 

of the possibility of cheating 

8 30.8 6 13.6 

I believe that in all the above conditions, the student 

should be able to perform properly 

3 11.5 8 18.2 

Total 26 100.0 44 100.0 

 

    The last question assessed respondents’ perceptions of the stress and anxiety caused by online 

examinations. It has been found that while some teachers and students believed that the LMS exam 

cannot measure performance accurately (f Teachers = 7, p Teachers = 26.9%; f Students = 18, p Students = 

40.9%), almost one-third of the teachers and the students disagreed that stress and anxiety caused 

by online exams negatively affected their performance on tests. Rather, they believed that teachers 

developed the tests based on consideration of special conditions of the exam (f Teachers = 8, p Teachers 

= 30.8%; f Students = 12, p Students = 27.3%). 

3.3 Descriptive statistics for the aggregate of responses across the three subscales of the 

questionnaire 

Table 23 presents descriptive statistics for participants' aggregate responses to the items of the three 

questionnaire subscales. 

 

Table 23. Descriptive statistics for the three subscales of the questionnaire 

Participants User-friendliness Cognitive benefits Affective benefits 

Teachers N Valid 26 26 26 

Mean 2.5692 2.8192 2.7154 

Std. Deviation .49297 .36772 .43790 

Students N Valid 44 44 44 

Mean 2.7205 2.8136 2.6955 

Std. Deviation .43110 .34815 .44196 
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As shown in the table, both teachers and students gave the highest positive ratings on the 

second subscale, which evaluated their perceptions of the cognitive benefits of the LMS. The 

respondents held more positive views about the cognitive benefits of the LMS than about the user-

friendliness and the affective benefits. In addition, the students were more confident about the 

LMS's user-friendliness than the teachers were. In contrast, teachers were more content with the 

affective benefits of the LMS. Figure 2 displays the respondents’ ratings for the three attitude 

questionnaire subscales. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. The respondents’ ratings for the three attitude questionnaire subscales  

The respondents held more positive views about the cognitive benefits of the LMS than about the user-friendliness and the affective benefits. 

4. Discussion 

The attitude questionnaire was administered to both groups to assess participants’ perceptions of 

LMS user-friendliness, cognitive benefits, and emotional benefits. The response scales chosen by 

participants (1-4) were treated as ranks for the items in the attitude questionnaire across the two 

groups. These ranks were then compared to determine if there were significant differences. Since 

the data were ranked, normal distribution assumptions did not apply. The nonparametric Mann-

Whitney U test was employed to identify potential differences between the two independent groups 

in their attitudes and to determine whether teachers and students differed in their views on using 

LMSs. The results are summarized in Table 24.  

 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

26
-0

6-
04

 ]
 

                            23 / 30

https://ijreeonline.com/article-1-1044-en.html


 

 

 
International Journal of Research in English Education, Volume 11, Issue 1, 2026 

 

 

72 

 

Table 24. Mann-Whitney U test for the teachers’ and the students’ perceptions of LMSs 

 User-friendliness Cognitive benefits Affective benefits 

Mann-Whitney U 461.000 569.500 544.500 

Z -1.353 -.031 -.335 

Asymp. Sig. (2-Tailed) .176 .976 .737 

 

    As observed, the Z value for the user-friendliness subscale of the questionnaire was (Z = -

1.353) with a significance level (p) of (p = .176). For the cognitive benefits subscale, it was (Z = -

.031) with a significance level (p) of (p = .976). The affective benefits had a Z value of (Z = -.335) 

with a significance level (p) of (p = .737). Since the probability values were greater than .05, the 

results were not statistically significant. This indicates that teachers and students had similar 

attitudes toward the user-friendliness, cognitive benefits, and affective benefits of LMSs. 

    Regarding the first research question, which asked about EFL teachers’ and learners’ 

perceptions of the overall utility of LMSs in English language teaching, it can be concluded that 

integrating an LMS is beneficial for students in terms of user-friendliness, cognitive benefits, and 

affective benefits. Yet, both teachers and students were more satisfied with the cognitive benefits 

of LMSs than with their affective benefits and user-friendliness. The participants were highly 

satisfied with the opportunities provided by the LMSs for more communication between teachers 

and students to solve problems outside of class time. However, both groups of respondents also 

expressed concerns about system disconnection or slowness. 

    Likewise, regarding the second research question about the potential perceptual mismatches 

between the two groups of participants, it can be argued that the results of the Mann-Whitney U 

test showed that the p-value was greater than the 0.05 alpha level (p ≥.05), which suggests that 

teachers and students had similar attitudes toward the three key features of LMS’s user-friendliness, 

cognitive benefits, and affective benefits. The statistical analyses revealed no statistically 

significant perceptual differences between teachers and students regarding the utility of LMSs for 

English language teaching. The results can be discussed in light of existing literature on online 

education and electronic learning.  

    According to a study by Schermeier, Deiglmayr, and Rummel (2025), students found online 

group activities more difficult than face-to-face group work. Students reported communication 

difficulties and a lack of community as the most challenging factors. The results of the current 

study are then inconsistent with those of Schermeier et al. (2025), as the majority of respondents 

answered that LMSs can foster good cooperation. 
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    According to Crook (2010), education is more effective when students collaborate, as in 

computer-mediated conferencing or online communication. His main point is that for e-learning to 

be effective, the learner must be motivated to use it and to collaborate with peers and teachers to 

leverage the technology effectively. The findings of the present research are consistent with those 

of the above research. The majority of participants reported that the LMS they used did not provide 

sufficient motivation for effective use of this kind of education. 

    Some studies report that students are less satisfied with e-learning and prefer face-to-face 

courses (Bright & Vogler, 2024). Students accustomed to face-to-face learning who subsequently 

enrolled in an online platform have developed high levels of negative emotions, such as fear, anger, 

or helplessness (Butz, Stupnisky, & Pekrun, 2015). In the present study, the majority of 

respondents, in response to the question of whether using an LMS had provided a suitable sensory 

connection between users and others, answered that LMSs can motivate users but were unsure 

whether they can create a suitable emotional connection. Therefore, the results of this research are 

consistent with those of Bright and Vogler (2024) and Butz et al. (2015). 

    Dashtestani (2014) conducted a study to explore Iranian EFL teachers’ perceptions of 

implementing online EFL instruction via LMS. His study's results indicated that, although Iranian 

EFL teachers held moderately positive attitudes toward online instruction, most preferred blended 

learning. The main perceived challenges to online EFL instruction include a lack of online facilities 

and resources, as well as limited interaction in online settings. Based on participants’ responses, 

most preferred face-to-face education over LMS-based teaching, aligning with the current 

research's findings and those of Dashtestani (2014).          

    Usability is a crucial factor in software, affecting end users’ satisfaction with the application 

over time. For software to be considered highly usable, users must be able to navigate the website 

or application using their prior experiences, which they have received, learned, and stored, without 

needing to learn anything new (McNamara, Berg, Butler, & Klein, 2017). Additionally, the work 

by Ivanovic et al. (2018) aimed to measure and compare several aspects of the usability and quality 

of a wide range of e-learning systems, focusing on their communication interfaces. The results 

clearly demonstrated that evaluating the usability of e-learning environments and systems is 

essential for achieving optimal use, ease of use, and more user-friendly interfaces and 

communication, from both learners' and teachers’ perspectives. The findings of the current research 

showed that most users found it easy to personalize the LMS’s internal space. Moreover, the 

analysis of participant responses indicated that the majority of respondents reported that using the 

facilities and capabilities of their LMS was easy for them. With these explanations, the results of 

the current study align with those of previous research. 
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5. Conclusion 

In this study, an attempt was made to gather teachers' and students’ opinions to obtain reliable 

findings on the effectiveness of online education delivered via LMSs in the post-COVID-19 era in 

Iran. The results showed that participants generally believe that online education via LMSs is 

beneficial for them across its three key aspects: user-friendliness, cognitive benefits, and affective 

benefits. The majority of participants believe that LMSs have been beneficial to them by creating 

communication conditions outside class time between teachers and students, as well as by allowing 

them to save and replay classes. In return, almost all participants experienced technical issues, 

including slow internet and disconnections. According to the findings, there are no significant 

perceptual mismatches between teachers and students in their use of LMSs, indicating that their 

attitudes towards user-friendliness, cognitive benefits, and affective benefits are similar. 

    The results of this study can benefit various groups. First, educational officials can review 

and update educational systems based on the research findings and adopt suitable policies to make 

educational content more compatible. Another group that, according to this research, can gain a 

better understanding of the effectiveness of online education is curriculum developers. They can 

then align the educational content of their institutions more closely with online education methods 

through LMSs. Additionally, educational institutions that have not yet adopted online education or 

have not chosen an appropriate model to implement this type of learning can use the research results 

to enhance and improve their online programs, offering higher-quality online education through 

LMSs. Lastly, EFL teachers and students can learn about the advantages and disadvantages of 

online education via LMSs, helping them improve their experience and maximize benefits by 

building on strengths and addressing weaknesses. 
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